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OUR OBJECTIVES

Become familiar with the 2016 ELP Standards report
Consider the 10 ELP standards

Connect the ELPS to CCRS implementation

Discuss ways the ELPS may enhance your English
language instruction

TASK 1:
« Complete the T-chart with your colleagues.
* You'll have 90 seconds.
(Aim for at least two items on each side of the chart.)

A LOOK AT ENGLISH LANGUAGE INSTRUCTION

Over the past 17 years what has...

Remained the same Changed
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Star the slides that correlate to the lecture points with which you are already familiar.
Make notes beneath the slides of anything you want to remember.
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Dive Deep
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CONTENT

ELP

Informational Text

Instructional Shifts in Adult Education

» Emphasize Academic Language
- Teach explicitly
Encourage production
Choose texts with rich
academic language

\Why don’t we
lexamine this
section first?

Instructional Shifts in Adult Education

» Focus on textual evidence
Require use of texts
to support claims,

See here? The
author states..,

conclusions, etc.

College and Career
Readiness Standards
for Adult Education

LA A

AR

College and Career
Readiness Standards
for Adult Education

* Identifies specific

language & analytical
practices students
need to perform

Released October 2016 from OCTAE
+Based on ELPA21

ENGLISH LANGUAGE

PROFICIENCY

STANDARDS FOR « Panelists worked with OCTAE to
tweak the ELPA21 standards to

fit the adult ESL context.

» ELPS’ goal is to support
language learners in achieving
CCRS for adult education.

State Adopted
Academic Content
Standards for AE

Guiding Principles
for Adult ELLs &
Instruction for
English Language
Acquisition

ELPAI

Adelson-Goldstein, Howard, Ramirez

What We're Working with Today

* Introduction & Overview
Guiding Principles

View ONE of standards
View TWO of standards
Correspondences grids (how ELPs connect with CCRS
ELA standards, the Math Practices, and the Science
Practices)

Four classroom vignettes of teachers using the standards
References, Glossary

Brief examples of supports & scaffolds
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TASK 2: ALOOK AT THE ELPS GUIDING PRINCIPLES

» Of these 10 guiding principles, which 1-2 are the most critical?
* Which (if any) are puzzling to you?
» What's one principle you would add?

GUIDING PRINCIPLES (p. 8-10)

a & o

10.

. Adult ELLs have the potential to meet state-adopted challenging academic

standards.

Adult ELLs represent a diverse population of learners.

Adult ELLs’ funds of knowledge are a resource for their learning.

Social language has an important role in ELLs’ English language acquisition.

Three key instructional advances form the basis of state-adopted content
standards in English language arts in AE that ELLs must access.

Adult ELLs must be able to successfully engage with a wide variety of
informational texts.

Scaffolding is an essential tool to facilitate ELLs’ acquisition of language and
content.

ELLs with disabilities have specific instructional needs.

Multimedia technology aligned to ELP Standards for AE should be integrated
into instruction.

Academic language instructions should be incorporated into all content
lessons, including mathematics and science.
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TASK 3: ANALYZING THE STANDARDS

» Team up with two or three colleagues.
 Take turns: read the standards and determine which category(ies) each belongs in.
» Write the numbers of the standards in the charts.

Chart 1: Categorize the standards under these headings:

productive language

receptive language

interactive language

Chart 2: Categorize the standards under these headings:

content specific

micro-linguistic features

Adelson-Goldstein, Howard, Ramirez
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English Language Proficiency Standards for Adult Education

1. construct meaning from oral presentations and literary and |
informational text through level-appropriate listening, reading, and
viewing. |

___________________________________________________________________________________________________________________________________________

2. participate in level-appropriate oral and written exchanges of
information, ideas, and analyses, in various social and academic
contexts, responding to peer, audience, or reader comments and
questions.

___________________________________________________________________________________________________________________________________________

3. speak and write about level-appropriate complex literary and
informational texts and topics.

4. construct level-appropriate oral and written claims and support
them with reasoning and evidence.

___________________________________________________________________________________________________________________________________________

5. conduct research and evaluate and communicate findings to
answer questions or solve problems.

____________________________________________________________________________________________________________________________________________

___________________________________________________________________________________________________________________________________________

7. adapt language choices to purpose, task, and audience when
speaking and writing.

8. determine the meaning of words and phrases in oral presentations
and literary and informational text.

___________________________________________________________________________________________________________________________________________

10. demonstrate command of the conventions of standard Englishto
5, communicate in level-appropriate speech and writing. 5,

____________________________________________________________________________________________________________________________________________

Adelson-Goldstein, Howard, Ramirez Lift for the Shifts 2017 6



‘AljeJo pue ‘Ajaaiemjuenb ‘Ajjensia Buipnjoul ‘S}ewlio} pue eipaw 8SJ9AIp Ul pajuasald uoljeuwlojul ayenjead pue ajelbaul :z Joyosuy ¥D9D
Bujuaysi pue bupeadg

"SpJom Ul se [jam se ‘AjaAnjeluenb pue Ajjensia Buipnjoul ‘Sjewlo} pue Bipaw 9SIoAIP Ul pajuasald Jusjuod syenjeAs pue ajelbaiu] :/ Joyouy YOO

“IX8] B JO 8SIN02 8U] JOAO JorIS)UI pue dojaAsp SBapI pue ‘SJUsAS ‘s|enplAlpul AUm pue moy azAjeuy € Joyosuy ¥OD
‘seapl pue s|iejap Buiioddns A8y ay) azuewwns ‘uswdojeAap JIay) 8zA|eue pue 1x8)] B JO SalUay) JO Seapl [eAuad aulwislaq :Z Joyouy YO0

"1X8] 8} WOJ) umelp suoisnjouod uoddns o) Bupjeads uo
Bunum uaym asuapine [en)xa} oy1oads 8)10 ‘)1 Wol) saoualsjul [eo1B0] axew 0} pue Apoldxs sAes 1x8) 8y} Jeym auiwia}ap 0} A[9soj0 peay :| Joyouy H¥OD

Buipeay

:qV 10} spJepuels Aoeuay]

pue suy abenbue ysijbug yoo Buimojjo} ayj yum Buipuodsaliod syse) ui Buibebua uaym

‘'swa|qoud sulyap pue suonsanb sy *L.dS

‘way} Buinjos ul a1anssiad pue swa|qoud Jo asuas aye “LdIN

:s9o130e1d o1j199ds-3udUOd BuiMo| 0} 9y} Jo aiow 10 auo ul Buibebus uaym

‘IX8} B 9ZIBWWNS o
sisAjeue ay} pyoddns

0} SJX8) W04} 80UBPINS
pue sjielap oyioads a)10
seapl/saway} ay} Jo
juswdojanap ay) azAjeue
S)X8) Ua)jum pue uayods
pue suopejusasaid

[BJO Ul Seway} Jo

SBap! [BJJUSD BUILLIBOP
:0) saibojens

Jo abuels apm e asn

*"ued T3 Ue ‘G [9AI]
Kousioyoud abenbue)
ysi|buz jo pua ayy Ag

g 1A

‘IX8] e 8zllewwns e

sisAjeue ay} pyoddns

0} SJX8} WO} 90UBpINS
pue sjielap oyioads a0 e

seapl/saway} ay} Jo

juswdojanap ay) azAjleue e

SJX8} US)UM pue usyods
pue suopejuasald
[eJo ul sway} Jo
BOpI [BJJUSD B SUIWISIOP e
:0} saibojens
1o abuel Buiseaioul ue asn
*ued T3 Ue ‘p [9A9]
Kousioyoud abenbue)

ysi|buz jo pua ay) Ag
¥ 19ne]

‘IX8} e Jo Led azuewwns e
S)x8) Ul s|ielsp
olnads Aq padojansp
S| away} 8y} moy uiejdxa e
s|ieap Aoy
noge suonsanb Jamsue e
s|iejop Aoy [[918) e
S)X8) Ua)um pue uayods
pue suopejusasaid
[BJO Ul 8Way} Jo
B9 [EJJUSD B BUILLISIOP o
:0} saibojens
10 19s Buidojonsp e asn
**"ued 3 Ue ‘g [9AI]
Kousioyoud abenbue|
ysi|buz jo pua ayy Ag

€ 19n

‘s|iejop Aoy maj e ||8)al e

SIX8) Usjjum

pue usyods a|dwis

pue suonejussaid [eio
ur oidoy urew sy} Aypuspr e
:0} saibajens
0 10s Buibiaws ue asn
*"ued T3 Ue ‘g [9A9]
Kouaioyyoid abenbue|
ysijbuz jo pua ayy Ag

Z 19A97

"S]X8} UBlUm pue
uayods a|dwis pue
SUONEDIUNWWOD [Bl0
ul saseJyd pue spiom
Aoy maj e Ajpuspl e
:0} saibajens
10 19s pajwi| AuaA e asn
*"ued T3 ue ‘| [9A9]
Kouaioyyoid abenbue|
ysi|buz jo pua ayy Ag

L 19A9T]

‘Buimain pue ‘Buipeal
‘Buiusysi| syeudoidde
-[aA8] ybnouyy 1xay
|euonew.oUl pue Alelay|
pue suonejuasaid |eio
woyj Buluesw jon1suod

“'ued 713 uy

| piepuels 413

‘WYl UsdM13(Q Saul| meuq ¢Ssplepuels Sulaauidul
pue 92U3I2S AY3 pue ‘spiepuels YiejA 9yl ‘spiepuels ¥ 9yl Usamiaq axew NoA ued suoiauuod Jeypn (E#

"WIBY3 SUIBPUN ¢ pJepuUBS SIYY Ul PRJA0D Sailljiqe Jo a8uel 9yl S, 18y 2#
"WIaY1 3241 ¢ pJepUBIS SIYY Ul SND0) 3Y3 3Je S[|I3S YIIYM :T#
"MO|3q T pPJepuelS 413 JO 3UQ M3IA aJ0|dxa 01 suolIsanb ayl asn

Sd13 IHL 40 ANO MIIA NO MVSOIT ¥ MSVL

Lift for the Shifts 2017

Adelson-Goldstein, Howard, Ramirez



MINI LECTURE ON VIEW TWO OF THE ELPS

Reading Standards

CCR Reading Anchor 8: Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the
relevance and sufficiency of the evidence.
CCR Reading 8 Level E

« Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and
sufficient; identify false statements and fallacious reasoning. (R1.9-10.8)

ELP Standard 6

An ELL can...

analyze and critique
the arguments of
others orally and in
writing.

By the end of English

language proficiency

level 1, an ELL can...

with support,

« identify a point an
author or a speaker
makes.

By the end of English
language proficiency
level 2, an ELL can...
with support,

identify the main
argument an author
or speaker makes

« identify one reason
an author or a
speaker gives to
support the
argument.

By the end of English
language proficiency
level 3, an ELL can...
with support,

e explain the reasons
an author or a
speaker gives to
support a claim

» identify one or two
reasons an author or
a speaker gives to
support the main
point.

By the end of English
language proficiency
level 4, an ELL can...
e analyze the
reasoning in
persuasive spoken
and written texts

o determine whether
the evidence is
sufficient to support
the claim

o cite textual evidence
to support the
analysis.

By the end of English
language proficiency
level 5, an ELL can... =
« analyze and evaluatg
the reasoning in  ;
persuasive spoken
and written texts

e determine whether
the evidence is
sufficient to support
the claim

o cite specific textual
evidence to
thoroughly support
the analysis.

Lift for the Sh
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PRACTICE PLANNING INSTRUCTION WITH THE ELPS

1.READ THE SCENARIO

In the following scenario, an instructor of an Integrated English Literacy (IEL) Civics class
is very familiar with the CCR Standards. She wants to support her students in reaching
these. She uses View Two of the ELP Standards for AE and the correspondences to the
relevant CCR English Language Arts and Literacy to inform her instruction.

IEL Civics Class
Elena’s intermediate adult IEL Civics class focuses on speaking and listening skills. The class meets 5 days a
week for 1 hour each day. As she is beginning a unit on career exploration, she identifies three key objectives
for the unit. They are as follows:

» Conduct a research project on a career cluster and its related jobs.

» Build knowledge of a specific job of interest to the student.

» Present information about this specific job.

As a culminating assignment, Elena will have each student prepare a short oral presentation with a slideshow
about a job of his or her choosing. Elena knows that the objectives she has in mind correspond well to CCR
Writing Anchor Standard 7 and CCR Speaking & Listening Anchor Standard 4. CCR W7 is: Conduct short as
well as more sustained research projects based on focused questions, demonstrating understanding of the
subject under investigation. CCR SL4 is: Present information, findings, and supporting evidence such that
listeners can follow the line of reasoning and the organization, development, and style are appropnate to task,
purpose, and audience.

By flipping to View Two of the ELP standards, she sees that ELP Standard 5 corresponds to CCR Writing
Anchor Standard 7. She also sees that ELP Standards 3, 4, 5, and 9 provide guidance on the language
demands for CCR Speaking & Listening Anchor Standard 4. In particular, ELP Standards 3 and 5 highlight
language skills focused on oral presentations and conducting research projects. ELP Standard 3 is: An ELL can
speak and write about level-appropriate complex literary and informational texts and topics. ELP Standard 5 is:
An ELL can conduct research and evaluate and communicate findings to answer questions or solve problems.

She focuses her attention on ELP levels 2-4 (where her wide range of intermediate students fall) of ELP
Standards 3 and 5. Using the level descriptors as a guide, she can easily craft activities with varying levels of
challenge for her students. For example, ELP 5 suggests that her lower level students can gather information
from provided print and digital sources, record simple notes, and summarize key information. Her higher level
students can find their own resources, synthesize information from these sources, and integrate the information
into an organized oral or written report.

Elena knows that by basing her lesson ideas on these varying tasks, her students are well on their way to
reaching this rigorous CCR Standard. By engaging in the tasks Elena has designed, her adult ELLs are
touching on several other CCR Standards for Adult Education. They are also learning about a specific career
pathway and gaining confidence in formal communication in English.

2. HIGHLIGHT THE RESPONSES TO THESE QUESTIONS IN THE
SCENARIO ABOVE.

e Which view would Elena look at?
e Which standards are addressed?
e Which ELP Level descriptors would Elena select?

3. REVIEW THE CHART ON THE NEXT PAGE.

Adelson-Goldstein, Howard, Ramirez Lift for the Shifts 2017 9



Sample Instructional Planning Chart
(Based on Integrated English Literacy (IEL) Civics Class Scenario from ELPS Page 32)

Lesson Objective: Conduct a research project on a career cluster and its related jobs*

Level: Intermediate

Level Descriptors: ELPS 2-4

2| Writing Anchor 7: Conduct short as well as more sustained research projects based on focused
o questions, demonstrating understanding of the subject under investigation
o | ELP Standard 5 (based on first part of the scenario)
E An ELL can conduct research and evaluate and communicate findings to answer questions
or solve problems
Skill Area Focus (based on first part of the scenario)
Reading/ Writing
Identified Skills Sample Strategies Instructional Concerns | Sample Scaffold
Which skills are necessary to | Which strategies do What issues might How do instructors support
achieve the standard? instructors teach to help impede learners’ learning and differentiate
learners attain the identified progress? instruction to meet learners’ needs
skills? and goals?
e Form mixed ability groups.
§ ® Assign team roles
] * Break down a project | Class is multilevel according to proficiency e.g.
\: e Carry out short into steps/tasks. recorder, artist, researcher,
S| individual or shared . reporter
W research projects. * Use a checklist to
s keep track of steps.
b Research process is | ® Have students practice
§ complex process step-by-step.
. .  Provide graphic organizers
¢ Gather information . . ‘g P & .
. . e Use an outline or Learners struggle for main ideas/key details
from provided print ; ! .
- table to take notes. with note taking and model completing
and digital sources. . .
information.
o . h ¢ Review notes and Learners need
¢ Organize researc . . .
" j delete unimportant support organizing | ® Use think alouds to model
indings. . . . ..
g ideas; sequence the their notes into a organizing process.
information. report.

*Note: there are two additional unit objectives for this scenario but they are not the focus of this chart:
¢ build knowledge of a specific job of interest to the student and
e present information about this specific job.

Adelson-Goldstein, Howard, Ramirez
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Writing Standards

CCR Writing Anchor 7: Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding of
the subject under investigation.

CCR Writing 7 Level E

e Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem;
narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under
investigation. (W/WHST.11-12.7)

ELP Standard 5

An ELL can...

conduct research and
evaluate and
communicate findings
to answer questions
or solve problems.

Level 1

By the end of English
language proficiency
level 1, an ELL can...
with support,

e carry out short,
shared research
projects

e gather information
from a few
provided print and
digital sources

¢ label collected
information,
experiences, or
events

e recall information
from experience or
from a provided
source.

Level 2

By the end of English
language proficiency
level 2, an ELL can...
with support,
e carry out short
individual or shared
research projects
gather information
from provided print
and digital sources
¢ record information
in simple notes
e summarize data
and information.

Level 3

By the end of English
language proficiency
level 3, an ELL can...
with support,

carry out short
research projects
to answer a
question

gather information
from multiple
provided print and
digital sources

e paraphrase key
information in a
short written or oral
report

e include illustrations,
diagrams, or other
graphics as
appropriate

e provide a list of
sources.

Level 4

By the end of English

language proficiency

level 4, an ELL can...

e carry out both short and
more sustained
research projects to
answer a question

e gather information from
multiple print and digital
sources

e evaluate the reliability
of each source

e use search terms
effectively

e synthesize information
from multiple print and
digital sources

e integrate information
into an organized oral
or written report

e include illustrations,
diagrams, or other
graphics as appropriate

e cite sources
appropriately.

Level 5

By the end of English
language proficiency
level 5, an ELL can...
carry out both short and
more sustained
research projects to
answer a question or
solve a problem

gather information from
multiple print and digital
sources

e evaluate the reliability
of each source

e use advanced search
terms effectively

synthesize information
from multiple print and
digital sources

e analyze and integrate
information into clearly
organized spoken and
written texts

include illustrations,
diagrams, or other
graphics as appropriate
e cite sources
appropriately.

Adelson-Goldstein, Howard, Ramirez

Lift for the Shifts 2017

11




PRACTICE PLANNING INSTRUCTION WITH THE ELPS
(YOUR TURN)

1. READ THE SCENARIO

In the following scenario, an instructor of a low-intermediate English language acquisition class realizes his students might not
understand the lesson he originally planned. He wants to adapt it so that the lesson is more appropriate for them. He uses View
One of the ELP Standards for AE and the correspondences with the CCR Reading Standards to inform his instruction.

What It Looks Like in Practice

Low-Intermediate English Language Acquisition Class

Carlos organizes his low-intermediate general skills ESL class by themes. This month he is focusing on the
local community and characteristics of a good community. His students have learned about places in the
community and what you do there. For example, they have talked about banks, schools, the post office, and
stores.

Now he’s turning his emphasis to improving the community through activities such as a neighborhood watch
and block clubs. Students are using the Internet and flyers to conduct small research projects to find out about
these activities. At the end of the week students will work in a group to create a poster illustrating different ways

that people improve their communities. Then, they will showcase their poster to the class.

Carlos knows that he wants his students to read authentic materials such as websites and flyers about
neighborhood activities. However, he also realizes that students may find these materials challenging to
understand. To shape his upcoming lessons and assist his students in gathering useful information from the
difficult readings, he looks at View One of the ELP standards. In particular, he focuses on ELP Standard 1. ELP
Standard 1 says An ELL can construct meaning from...informational text through level-appropriate listening,
reading, and viewing.

Carlos first looks at ELP Standard 1, levels 2—-3 (where his students generally fit). He realizes that the
objectives of his reading-focused lessons can center on identifying the main topic and a few key details for his
Level 2 students. He also sees that his more proficient Level 3 students can be expected to answer questions
about key details and summarize part of the text. Carlos also notes that the lessons he’s planning to help his
students access complex texts correspond to CCR Reading Standards 1, 2, and 7.

2. HIGHLIGHT THE RESPONSES TO THESE QUESTIONS IN THE
SCENARIO ABOVE.

e Which view does Carlos look at?
e Which standards are addressed?
e Which ELP Level descriptors does Carlos plan to work with?

2. COMPLETE THE CHART ON THE NEXT PAGE.

Adelson-Goldstein, Howard, Ramirez Lift for the Shifts 2017 12



Your Turn: Instructional Planning Chart
(Based on Low Intermediate English Language Acquisition Class Scenario from ELPS, page 31)

Lesson Objective: Read authentic community materials in order to gather information about local
improvement activities and needs.

Level: Intermediate

Level Descriptors: ELPS 2 - 3

ELP Standard 1

« Retell key details.

7
8. | An ELL can construct meaning from oral presentations and literary and informational text through level-
[TN) . . . . . .
appropriate listening, reading, and viewing.
Corresponds to CCR Reading Anchor Standards 1, 2, and 7
RA1: Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific
c£ textual evidence when writing or speaking to support conclusions drawn from the text.
O | RA2: Determine central ideas or themes of a text and analyze their development; summarize the key supporting details
© and ideas.
RA7: Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively,
as well as in words
Skill Area Focus: Reading
Identified Skills Sample Strategies Instructional Concerns | Sample Scaffold
Which skills are necessary to | Which strategies do What issues might How do instructors support
achieve the standard? instructors teach to help impede learners’ learning and differentiate
learners attain the identified progress? instruction to meet learners’ needs
skills? and goals?
® Read the first line in ¢ Give wait time when
each paragraph. asking questions.
§ b |dent|fy the central Learners Often
§ | ideaorthemein struggle to identify
YW | Written texts. the central idea.
o
S
©
(@)
c
o
©
]
(%)
©
[24]

Adelson-Goldstein, Howard, Ramirez
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View One

View One of the ELP Standards for AE displays each ELP Standard and its Level 1-5 descriptors. It also includes correspondences to
the Mathematical Practices (MP) and Science Practices (SP) and the CCR English Language Arts and Literacy Standards for AE.

ELP Standard 1

An ELL can...

construct meaning from
oral presentations and
literary and informational
text through level-
appropriate listening,
reading, and viewing.

| Level 1

By the end of English
language proficiency
level 1, an ELL can...
use a very limited set of
strategies to:

o identify a few key
words and phrases in
oral communications
and simple spoken
and written texts.

‘ Level 2

By the end of English
language proficiency
level 2, an ELL can...

use an emerging set of
strategies to:

identify the main topic in
oral presentations and
simple spoken and
written texts

o retell a few key details.

Level 3

By the end of English

language proficiency

level 3, an ELL can...

use a developing set of

strategies to:

determine a central idea

or theme in oral

presentations and

spoken and written texts

retell key details

e answer questions about
key details

o explain how the theme is
developed by specific
details in texts

e summarize part of a text.

‘ Level 4

By the end of English
language proficiency
level 4, an ELL can...

use an increasing range of
strategies to:

determine a central idea
or theme in oral
presentations and
spoken and written texts

of the themes/ideas

o cite specific details and
evidence from texts to
support the analysis

e summarize a text.

¢ analyze the development

‘ Level 5

By the end of English
language proficiency
level 5, an ELL can...

use a wide range of
strategies to:

determine central ideas
or themes in oral
presentations and
spoken and written texts
analyze the development
of the themes/ideas

cite specific details and
evidence from texts to
support the analysis

e summarize a text.

when engaging in one or more of the following content-specific practices:

MP1. Make sense of problems and persevere in solving them.

SP1. Ask questions and define problems.

when engaging in tasks corresponding with the following CCR English Language Arts and
Literacy Standards for AE:

Reading

CCR Anchor 1: Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing
or speaking to support conclusions drawn from the text.

CCR Anchor 2: Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.

CCR Anchor 3: Analyze how and why individuals, events, and ideas develop and interact over the course of a text.
CCR Anchor 7: Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.

Speaking and Listening
CCR Anchor 2: Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally.

Adelson-Goldstein, Howard, Ramirez
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Instructional Planning Chart Template

Lesson Objective:

Level: Level Descriptors: ELPS
» | ELP Standard(s)
r
[FN)
9 CCR Anchor Standard(s)
O
O

Skill Area Focus:

Identified Skills Sample Strategies
Which skills are necessary Which strategies do | need
to achieve the standard? to teach to help learners

attain the identified skills?

Instructional Concerns
What issues might impede
my learners’ progress?

Sample Scaffold

How can I support learning and
differentiate instruction to
meet my learners’ needs and

goals?

Based on th Lesson Objective
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Table C—1. Supports and Scaffolding Recommendations by Level'?

ELP Levels 1-2

Give wait time

Use contextualized language about
concrete topics

Repeat, paraphrase, model, and
gesture

Have students demonstrate
understanding by pointing or
gesturing

Concentrate on meaning rather than
correctness

ELP Levels 3—4

e Give wait time

Use contextualized language
about concrete and abstract
topics

¢ Repeat, paraphrase, and model

ELP Level 5

e Model complex

grammatical
language about
both concrete
and abstract

I:ra‘;tz;e and |°® Use think alouds to model processes |e Use think alouds to model topics
Teacher— and language process and language

Student e Give one-step directions e Concentrate on meaning rather
Exchanges |° Use native language as appropriate than correctness

Build background

e Build background

Build background

e Use visuals e Use visuals Use visuals
¢ Use total physical response (TPR) e Use TPR Use graphic
e Use graphic organizers e Use graphic organizers organizers

Use illustrations and photos to show
student understanding

Use native language texts or ELP

e Use acting or role plays to
demonstrate student
understanding

Purposefully
teach vocabulary

Provide bilingual

and additional scaffolds)

scaffolds)

level-appropriate texts as a e Use native language texts or glossaries
supplement to complex texts ELP level-appropriate texts as a Provide audio
Materials and |¢ Purposefully teach vocabulary supplement to complex texts books (in
Activities e Provide bilingual glossaries e Purposefully teach vocabulary English) to
e Provide word/phrase cards with  Provide bilingual glossaries support content
photo or illustration for definition ¢ Provide word/phrase cards with leaming
e Provide audio books (in English and photo or illustration for definition | Analyze complex
native language) to support content |e Provide audio books (in English ?rammatlcabl t
learning and native language) to support ti?t%u:ogniraetgu
 Provide sentence starters and content learning
. and abstract
frames ¢ Provide word/phrase banks topics
e Draw and label or write words/short |e Provide sentence starters and
sentences frames
e Complete vocabulary log with images
e Partner work (with additional e Partner work (with additional Partner work
Student scaffolds) scaffolds) Small groups
Groupings e Small groups (with teacher support |e Small groups (with additional

13 Adapted from WIDA Consortium. (n.d.). WIDA support examples across levels. Retrieved from

https://lincwellell. wikispaces.com/file/view/WiDA+Support++Examples+Across+Levels.pdf

American Institutes for Research English Language Proficiency Standards C-2
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https://lincs.ed.gov/programs/teal/guide/strategydev

Adelson-Goldstein, Howard, Ramirez Lift for the Shifts 2017 18



Instructional Planning Chart for Intermediate ELA Class -
Jayme, Lori, & Sylvia's Version (See gray text)

Lesson Objective: Read authentic community materials in order to gather information about

local improvement activities and needs.

Level: Intermediate

Level Descriptors: ELPS 2 - 3

ELP Standard 1

while reading.

e Use text cues or
signal words to
identify key details,
(e.g. Three reasons
for___; This happens
because___; etc.)

+ Retell key details.

e Use cues in text
dependent questions
to help locate key
details.

Learners have
difficulty
identifying key
details and
putting them into
their own words.

wn
E An ELL can construct meaning from oral presentations and literary and informational text through level-
appropriate listening, reading, and viewing.
Corresponds to CCR Reading Anchor Standards 1, 2, and 7
RA1: Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific
c£ textual evidence when writing or speaking to support conclusions drawn from the text.
O | RA2: Determine central ideas or themes of a text and analyze their development; summarize the key supporting details
© and ideas.
RA7: Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively,
as well as in words
Skill Area Focus: Reading
Identified Skills Sample Strategies Instructional Concerns | Sample Scaffold
Which skills are necessary Which strategies do What issues might How do instructors support
to achieve the standard? instructors teach to help impede learners’ learning and differentiate
/earners attain the progress? instruction to me?et /earners
identified skills? needs and goals:
¢ Read the first line in ¢ Give wait time when
each paragraph. asking questions.
S | e Identify the central Learners often
4| idea ortheme in ftruggle to « Use think alouds t del
% | written texts. * Read the first and identify the s¢ think alouds tomoae
° last paragraph. central idea. process of identifying the
5 main idea
(@)
c
o
-]
% e Highlight/annotate
) key details in text

e Concentrate on meaning
rather than correctness.

e Model circling the key
details

e Give language frames to
help learners retell key
details.
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