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Agenda
• Data Policy Changes for PY19-20
• Data to Inform Decision Making
• Quick Review of Federal Metrics
• Report Demos
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Data Policy Changes for PY 19-20 
(proposed)

1) Instructional Programs (7 to 5)
2) CTE with three subsets
3) Tracking hours for NOVA
4) Issue of Service hours
5) Tracking enrollment
6) Student age
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Instructional Programs (proposed)

1) ESL
2) ABE/ASE
3) CTE
4) AwD
5) K12 Student Success
6) Workforce (Re)Entry
7) Pre-Apprenticeship
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Instructional Programs (proposed)

1) ESL
2) ABE/ASE
3) CTE
4) AwD
5) K12 Student Success
6) Workforce (Re)Entry
7) Pre-Apprenticeship
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PY 18-19
1) ESL
2) ABE/ASE
3) CTE
4) AwD
5) K12 Student Success
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Instructional Programs (proposed)

1) Workforce Preparation
2) Pre-Apprenticeship
3) Short Term CTE
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CTE subcategories



Instructional Programs (proposed)
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Workforce Preparation

“Programs for adults, including, but not limited to, older 
adults, that are primarily related to entry or reentry into 
the workforce”.

In TOPSpro Enterprise use Workforce Readiness



Services/Service Hours (proposed)

• CAEP will not track service hours. Agencies may, of course, 
track them in their attendance software.

• In other integrated reporting frameworks for services it is 
more common to report service contacts and type of service 
delivered than hours. 

• Tracking service contact types and how those align with 
student outcomes is an area that the CAEP State Office will 
continue to explore.
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Instructional Hours (proposed)

How do we track hours of instruction for integrated courses 
(ESL/CTE, ASE/CTE, ABE/CTE, etc.)? 

What about other kinds of program combinations like 
ABE/ESL, or AwD/Pre-Apprenticeship?
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Instructional Hours (proposed)

For K12/COE: 
• If a class is identified as integrated, the hours will be divided 

equally between the programs designated for that record.

• If not integrated, or if the hours are split unevenly – the 
agency can create two classes, one for each instructional 
program represented. 

For Colleges: Additional exploration is required to review how 
colleges are coding such courses. 
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InstructionalPrograms ClassesCount

,HSE,Career and Technical Education (CTE) 710

,Basic Skills (ABE),HSE,Career and Technical Education (CTE) 435

,Adults w/Disabilities,Pre-Apprenticeship 383

,Basic Skills (ABE),ESL/ELL,HSE,Career and Technical Education (CTE) 129

,ESL/ELL,High School Diploma 117

,Basic Skills (ABE),Career and Technical Education (CTE) 115

,Basic Skills (ABE),HSE 102

,Basic Skills (ABE),ESL/ELL 85

,ESL/ELL,Adults w/Disabilities 57

,Basic Skills (ABE),Adults supporting K12 student success 44

,ESL/ELL,Pre-Apprenticeship 36

,Basic Skills (ABE),Pre-Apprenticeship 26

,Basic Skills (ABE),Career and Technical Education (CTE),Pre-Apprenticeship 24

Classes with Multiple Programs



What is the definition of an instructional hour? 

An instructional hour must meet OCTAE guidelines and be 
associated with an instructional program. 

Thereby, service hours must not be commingled with 
instructional hours.

Instructional Hours (proposed)
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Continue to count all students, but distinguish between

• students receiving services only,
• students with 1-11 instructional hours, and 
• students with 12+ instructional hours

Enrollment (proposed)
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Enrollment (proposed)

• Column B – Minimum 12 hours
• Column E – Minimum 12 hours, posttest not required
• Column L – No hours required



Table 2A – Reportable Individuals
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• Column P – 1 to 11 hours



• Use only the following fund sources for the program area 
expenditure reporting exercise: CAEP, WIOA II, Noncredit 
Apportionment, CalWORKs, Perkins, LCFF, & Jail Ed Funds, 
Fees, and In-Kind.

• Eliminate or make optional several funds sources to report 
on for the program area report. (Contracted Services, 
Comm. College Supportive Services, Donations, WIOA I / 
ITAs, Other Federal Grants, Other State Grants, Strong 
Workforce).

Annual Program Area Reporting -
expenditures (proposed)
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• Align “in-kind” & donations with WIOA II reporting 
requirements.

• Define “fee” using WIOA II definition and/or limit it to 
tuition (K12/COE only).

Annual Program Area Reporting -
expenditures (proposed)
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• Agencies will record student barriers at intake.
• CAEP student barriers and their definitions will align with 

federal WIOA II barriers to employment. 
• For WIOA II – OCTAE has identified ABE/ASE enrollees by 

definition as having the Low Literacy Skills barrier, and all 
ESL/ELL learners as Low English Literacy.

Barriers to Employment (proposed)
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• Cultural Barriers
• Disabled
• Displaced Homemaker
• English Language Learner
• Ex-offender
• Foster Care Youth
• Homeless

Barriers to Employment (proposed)

• Long Term Unemployed
• Low Income
• Low Level of Literacy
• Migrant Farmworker
• Seasonal Farmworker
• Single Parent
• No TANF in 2 Years or Less
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The Passage of Exam Measurable Skills Gain for WIOA I will 
align with the CAEP Occupational Skills Gain and Workforce 
Preparation Outcome

• When a student achieves an Occupational Skills Gain, that now 
entails that the student passes an exam such as work skills 
demonstration, written test, standardized pre/post-test, etc.

• Workforce Preparation Outcome should include some 
documentation of work skills progression or attainment.

WIOA Title I and CAEP alignment –
Occupational Skills Gain (proposed)
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Use Student Data to:

Monitor and compare student progress and outcomes
• Within agencies, and across agencies
• As a Consortia, by program areas
• By student populations with significant barriers

Data to Inform Decision Making
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Population: All adult education students enrolled in 
ABE, ASE, ESL, or CTE programs enrolled at a:

• K12 adult education school

• Community college noncredit program

• Third party provider supported by a consortium 
for the purposes of providing training or 
supportive services

This includes all students regardless of funding source including  CAEP, Noncredit, Perkins, WIOA II, 
CalWORKS, Adults on Correctional Facilities, Strong Workforce (noncredit programs), LCFF, etc.

Basic Reporting Requirements
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Basic Reporting Requirements

• Number of adults served by the consortium –
Aligned to WIOA reportable individual definition. 1 
or more contact hour of instruction or participation 
in self directed or information only activities

• Adults who attain milestones or outcomes –
Aligned to WIOA definition of a participant under 
AEFLA WIOA Title II. 12 or more contact hours of 
instruction in ABE, ASE, ESL or CTE.

• CAEP will analyze outcomes for reportable individuals using the supplemental 
data report but not include that data in the primary report to the legislature for 
18/19
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Reporting Timeline

CAEP Program Year Reporting

Date Range Reporting 
Deadline

First Quarter July 1 – Sept 30 October 31, 2018

Second Quarter July 1 – Dec 31 January 31, 2019

Third Quarter July 1 – Mar 31 April 30, 2019

Fourth Quarter-EOY July 1 – June 30 August 1, 2019
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Quick Review of Federal Metrics 
and

Alignment to CAEP Outcomes
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WIOA Performance Indicators

One of these Performance 
Indicators is Measurable 
Skill Gains (MSG). WIOA 
defines five different 
MSGs to monitor progress 
and results. 

WIOA uses Performance 
Indicators to evaluate 
program and 
student/participant 
performance. 
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WIOA Measurable Skills Gains (MSGs)
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Literacy Gains HSE/HS 
Diploma

Post-
Secondary

Enter 
Employment

Increase 
Wages Transition

• Pre/Post NRS Level 
Completion

• Carnegie Units
• Passage of an Exam
• Training Milestone

• Secondary Diploma 
or Equivalent

• Secondary/Post-Secondary 
Credential

• Credential Attainment Rate

• Employment After 
2Q

• Employment After 
4Q

• Median Wages • Program Exit and Transition 
to Post-Secondary

CAEP Outcomes Defined in AB104
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WIOA Performance 
Indicators and CAEP 

Outcomes
Enter 

Employment

Increase 
Wages

HSE/HS 
Diploma

Post-
Secondary

Literacy 
Gains

Transition
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WIOA MSGs and CAEP Outcomes

Literacy 
Gains

HSE/HS 
Diploma

Post-
Secondary

Transition

“Literacy 
Gains” for 

CTE
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Passing Knowledge-Based Exam

 The Skills Progression MSG has now been replaced 
by Passage of an Exam.

 Learner passes an exam during the year that is 
required for a job, or that demonstrates progress in 
attaining technical or occupational skills.

 Exam can be a hands on occupational skills 
demonstration, written test, standardized pre/post-
test, or other method of assessment that clearly 
demonstrates skill progression or attainment.
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Training Milestone

 Participant is in an education or training program 
and accomplishes one or more of the following:
 Masters specific job skills or steps required for that 

job
 Receives pay increase 
 Attains performance increase on the job
 Completes one apprenticeship program
 Completes other locally defined work outcome
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CAEP Statewide Enrollment

• Recorded students that make it to 1 hour of instruction 
(Program Enrollment)

• Statewide percentage = 77%.

• Recorded students that make it to 12 hours or more of instruction
• Statewide percentage = 63%.

• Students with 1 hour of instruction that make it to 12 hours of instruction 
(and eligible to earn CAEP outcomes)
(Program Persistence)

• Statewide percentage = 82%.
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• Of those students with any CAEP activity, how many 
enrolled in an instructional program? (Column L on CAEP 
Summary)

• Of those with program enrollment, how many students 
reached at least 12 hours of instruction? (Compare 
Columns E and L)

• Of those who qualified for outcomes with 12+ hours, 
how many students achieved outcomes? (Columns E-K)

• Of those who qualified with 12+ hours, how many 
students completed a pre/post-test pair? Of those, how 
many achieved a level gain? (Columns B-C)

Questions from Spring Webinars
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CAEP Summary Report

Enrolled in program Column L
Minimum 12 hours Column B
Achieved outcomes Columns F-K
Number with test pair Column C
Achieved level gain Column D



• Measure persistence by determining percentage of students with CAEP 
program enrollment that receive at least 12 hours of instruction

• Measure performance by calculating percentage of learners with 12 
hours of instruction that achieved at least one official AEP outcome

• Measure persistence by calculating percentage of learners with 12 hours 
of instruction with a pre- and post-test pair

• Measure performance by computing percentage of learners with 12 
hours of instruction that achieve a pre/post-test level gain

Measure Agency and Consortium Level 
Performance and Persistence:
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Go to TE for Report Demos



CAEP Consortium Manager Reports allow a 
consortium level login to compare and contrast 
outcomes across agencies within one consortium.

Menu currently includes three 
reports options with this 
feature





Lists item count and percentage by 
Agency ID

Aggregates results for the entire 
consortium on the right hand column



For the CAEP Summary, the 
Consortium Manager reports 
provide separate pages for each 
agency in the consortium.



Examples of Agency and 
Consortium Level Data Evaluation

Agencies: Use TE drill down features
• Example 1: Basic DIR drill down illustration
• Example 2: Pre/post-test evaluation
• Example 3: CAEP self-reported outcomes

trouble shooting



Dilemma #1: the number of students missing an important 
data element is high, especially when compared to the 
number of reported students in the DIR overall. enrollees.



Solution: Right click the number of students missing Labor 
Force Status and drill down to “Student Record Population.”
• This takes you to the Records – Students – Records lister

in TE – that is the lister that includes the records with 
Labor Force Status.



Dilemma #2: the number of pre/post-test learning gains 
is low as compared to the number of enrollees.



Solution: 
1. Compare the number of enrollees (Column B) with the number of enrollees with 

pre/post (Column C).
2. If these numbers in Columns B and C are far apart (like in the example above) then 

you need to ensure all students complete a pre/post-test pair.
3. If Columns B and C numbers are similar (rule of thumb: Column C should be equal 

to or greater than 70% of Column B) then you have done well completing testing 
for your students, but you should review students test scores and learning gains, 
and evaluate performance in the classroom to improve individual test results.



Solution: Generate NRS Monitor
1. If these numbers in Columns B and C are far apart (like in the example above) then 

you need to ensure all students complete a pre/post-test pair.
• Right click to generate NRS Monitor to identify students who have qualified 

enrollment but no pre/post-test pair.
2. If Columns B and C are similar (rule of thumb: Column C should be equal to or 

greater than 70% of Column B) then review students test scores and evaluate 
performance in the classroom to improve test results.
• Right click to generate NRS Monitor to identify students test performance 

and highlight students with zero or minimal gains.



Dilemma #3: the number of CAEP outcomes is lower than 
expected, and low when compared to the number of enrollees.



Solution: Right click the figures displayed in Columns E, I, and J, and generate the CAEP DIR 
for the three different groups of students.
• Compare the three reports to identify students with missing demographics and less than 

12 hours of instruction.
• Review DIR items specific to the outcome in question – in this example look at items 

25a/25b for Employment and items 26a/26b for Wages.
• High totals in 25b and 26b suggest “data clean up” is necessary to improve these 

outcomes.
• Low totals in 25b/26b in relation to totals in 25a/26a suggest that the data is “clean” – but 

you may just need to input more positive outcomes.



Thank you for attending!

Help improve the Summer Institute, take the survey!
Facebook.com/CASASsystem use #casassi2019 to share!
@CASASsystem use #casassi2019 to tweet!
CASASAssessment
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https://www.surveymonkey.com/r/CASAS-SI
https://www.facebook.com/CASASsystem
https://twitter.com/CASASsystem
https://www.youtube.com/user/CASASAssessment
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